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“BEGIN WHERE PEOPLE ARE, NOT
WHERE YOU WANT
THEM TO BE.”
(Public Agenda, NYC mediating agency)

faculty passionate about their courses
passionate about student success

passionate about their disciplines

ASSESSMENT IN 2019 IS NOT LIKE
ASSESSMENT 15 YEARS AGO

- primary focus on improvement of teaching &
learning (rather than compliance)
- faculty at the center
- addresses the learning that takes place

in actual classes, with actual students,
working on actual assignments

- varied measures

- work that prepares students for nonstandard,
unscripted problems and questions, helping them
deal with the complex and uncertain

STARTING FACULTY CONVERSATIONS

KEY QUESTION:

When students complete
a course, a program or a degree,

what should they know, understand,
and be able to do?

STARTING FACULTY CONVERSATIONS

EMPHASIZE:

intentionality
making the implicit explicit

“my course” -> our curriculum

FACULTY’S

MULTIPLE ROLES

the shift from “my course” to “our curriculum”
(the many contexts of our teaching)

course
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INTRODUCTORY COURSES:
PERFECT PLACE TO DEMYSTIFY PROGRAMS

AND THE HISTORY, PURPOSE, AND GOALS OF
PROGRAMS AND GENERAL EDUCATION

-Address students’ uncertainty / confusion /
frustration about Gen Ed

First slide in my Gen Ed history course . . .

WHY AM |

IN THIS
COURSE?




INTRODUCTORY COURSES:
PERFECT PLACE TO DEMYSTIFY PROGRAMS

AND THE HISTORY, PURPOSE, AND GOALS OF
PROGRAMS AND GENERAL EDUCATION

-Address students’ uncertainty / confusion /
frustration about Gen Ed

-Explain the reasons for Gen Ed

-Explain what a discipline produces for GE

-Explain what a discipline consumes from GE

-Explain the transferable skills students develop in

YOUR course
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WORK WITH AN INCLUSIVE

NOTION OF “EDUCATORS”

contingent faculty
adjuncts, part-time, post-docs

librarians
academic advisors
career counselors
campus orientation officers
centers of teaching and learning
K-12 teachers and organizations

CLARIFY INCENTIVES TO JOIN IN

THE WORK

Recognized in tenure and promotion
decisions?

Awards, honors, certificates?

Create a “no-fault” environment for
pedagogical experimentation?

HELPFUL WAYS TO EVALUATE

STUDENT WORK
VALUE rubrics

https://www.aacu.org/value/rubrics in Undergraduate Education)

(Valid Assessment of Learning in Undergraduate Education
Areas:

Inquiry and Analysis Critical Thinking Creative Thinking
Teamwork Written Communication  Oral Communication
Quantitative Literacy Information Literacy Reading

Integrative Learning Problem Solving Global Learning
Civic Knowledge & Engagement Ethical Reasoning and Action
Intercultural Knowledge & Competence

INFORMATION LITERACY VALUE RUBRIC
o mare i, st et oo o

Dafintan

ASSESSING CO-CURRICULAR,

EXTRA-CURRICULAR, AND
STUDENT LIFE ACTIVITIES
SEE:

http://degreeprofile.org/resource-kit/student-affairs-and-co-curriculum/
https://manoa.hawaii.edu/assessment/spprog/2010pdf/2010-FYP.pdf

http://www.learningoutcomeassessment.org/documents/Grant_assess
ment _in_practice.pdf

http://www.learningoutcomesassessment.org/documents/Mapping%20
Learning.pd]

http://www.learningoutcomesassessment.org/documents/Assessment i
n_Practice_Maryville2.pdf
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TALK WITH GRADUATES’ EMPLOYERS:
WHAT SETS OF KNOWLEDGE AND SKILLS WILL

SERVE STUDENTS WELL IN THEIR CAREERS?

https://www.aacu. o=
orglleaplpu blic- Employer Survey & Economic Trend Research
opinion-research oty s s

vex to successhully navigais e glebol ocooarmy.

ey

The learning priorities that executives and hiring
managers value most highly cut across majors.

Very Important® Skills for Recent College Graduates We Are Hiring
[ # Business executives _m Hiring managers |

Able to effectively
communicate arally

I
e

Critical thinking/analytical TR

H

84%
decision-making 7%
Able ta work effectively in 8% in 2014 T7%
T -
Able to work independently 77%
(prioritize, manage time) B5%
Self-mativated, initiative, 76%
proactive: ideas/salutions 85%
Able te communicate IEEREID 76%
effectively in writing 78%

Can apply knowledge/skills ERTIRI
o real-world settings

i
i

= 810 ratings on a 0-to-10 scale: 15 outcomes tested

TALK WITH YOUR STUDENTS

Did family members attend college?

What’s working well in classes?

What’s a major problem with classes?
What'’s a complete mystery about higher ed?

What'’s next?

BUILD LEARNING OUTCOMES AROUND
ACTIVE VERBS

Key issue:

Students who complete this
course / program / degree
CAN....

BUILD LEARNING OUTCOMES AROUND

ACTIVE VERBS

http://learningoutcomesassessment.org/documents/Occ
asional_Paper_24.pdf

* “QOperational” means real verbs that describe what
students actually do, and that lead directly to assessment.

* “Dead end” nouns such as “appreciation,” “awareness,”
“ability,” and “critical thinking” are not part of this
vocabulary.

* Why? Because they do not lead directly to assessments
(assignments, exam questions, performances, projects)
and, in the DQP world, sample assessments must
accompany each adopted statement of required
competence!
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ripirical Content ‘age References) Build, compose, construct, craft, create, design,
develop, generate, model, shape, simulate
A) Preparing (artifacts, materials, tools, texts) Obtaining (142) s e .
Access, acquire, collect, extract, gather, locate, " :"";“‘?ﬂr el “mm“me o o Parformanca varbs (176)”
obtain, retrieve, seek i hoo{ ok Boirignt2e Rl oy
B) Delineating Characterizing (181) J) Operating (executive functions) No comparable grouping
Categorize, characterize, classify, define, Administer, control, coordinate, engage, lead, | found
describe, determine, frame, identify, prioritize, enwintain, mansay; nevigew; petning. pisn,
ety K) Deliberating No comparable grouping
C) Explicating Na comparable grouping Argue, “halenge, debate, defend, Justfy. found
Articulate, clarify, explain, illustrate, interpret, | found
outline, translate L) Valuating Verbs of Assessment
) Audit, sppraise, assess, evaluate, judge (196)
D) Examining 3 Separating (165) M) Communicating No comparable grouping
Analyze, compare, contrast, differentiate, Convey, ﬂlleiy‘ disseminate, express, respond | found
distinguish, extract, formulate, map | N) Converging (for group academic work) “Correspond Verbs™
Coll. i L
E) Inquiring Investigating (198) participate harac G
Experm;'ene, explore, hypothesize, investigate, ) l._“‘l“klw Change of state (244-
researc modate, adapt, adjust, improve, modify, | 245)
) Formatting Bulld Verbs (172)" o g s
P) Certifying No comparable grouping
Amanis; assemble, colate; organtze, sort — Cite, document, observe, record, reference, found.
G) Combining Amalgamating (160) source (v)
Assimilate, consolidate, connect, integrate, Q) Processing Measure verbs (272)
link, synthesize, summarize Calculate, determine, estimate, manipulate,
¢ 1 ) measure, solve, tes

Action Verbs for the Cognitive Domain Action Verbs for the Affective Domain
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PROJECTS TO CONSIDER

DQP

DEGREE QUALIFICATIONS PROFILE

HELP STUDENTS BUILD A
PERSUASIVE NARRATIVE OF

THEIR EDUCATIONAL
EXPERIENCE

http://degreeprofile.org/assi

gnment-design-work/
-E-PORTFOLIO work: self-reflective exercises

-THOUGHTFUL LEARNING OUTCOMES: skill based
-SAMPLE JOB INTERVIEWS

-APPLICATION LETTERS

-CONVERSATIONS WITH EMPLOYERS / HR STAFF
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assignment workshops

http://www.learningoutcomeassessment.org/assignmenttoolkit.html

-How is the assignment related to course goals?
-How is it related to larger program goals?

-Is the assignment clear to students?

-What do students learn from the assignment?
-Is the assignment pitched to the students’
preparation and experience?

-Are the evaluation criteria clear and explicit?
-What does a good student response look like?
-Which parts of the assignment would you like to
reconsider or redesign?

assignment workshops

http://www.assignmentlibrary.org/

-collaborative discussion of course exercises
-build on campus efforts already underway
-provides models and examples that others can
learn from, adapt, borrow

-demonstrate that high-stakes, faculty-built
assignments provide key information on student
learning (compared to other, more distant forms of
assessment)

-honors and makes visible the intellectual work of
assignment design

WORK ON INTER-RATER

RELIABILITY

https://www.pcc.edu/resources/academic/learning-
assessment/documents/LACMtg2InterRater Reliability.pdf

extent to which two or more raters
(evaluators / coders / examiners) agree

addresses the consistency of evaluations

measures producing similar results under
consistent conditions have high reliability

determined by using different statistics:
-ex. percentage agreement

Calculation of percent agreement (fictitious data).

Raters
Var# Difference
Mark Susan

p W e e
o

Number of Zeros &

Number of rems. 10

Percent agreement across multiple data collectors (fictitious data).

Raters
Var# % Agreement
Mark Susan Tom Ann Joyee
1 1 1 T 1 1.00
2 1 1 1 1 1 1.00
1 1 1 1.00
[ 1 0.80

0.80

& S ak

6 0 0 0 0 1.00
7 1 1 I 1 1.00
8 1 1 o0 0.80
9 0 0 0 0 0 1.00

I 10 1 1 0 0 1 I3 I
Sty Interrater Reliability 0.90

% goal?
¢ Commonly defined as 0.8

* (some variation within the assessment
community

* range of 0.75 - 0.8 as desirable)
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“MAP” YOUR CURRICULUM

Your major has certain learning outcomes?

In what classes do colleagues develop those
outcomes

At what level?
Through what exercises?

http://www.learningoutcomesassessment.org/docu
ments/Mapping%20Learning.pdf

National Institute for
Learning OQutcomes Assessment

Making Learning Outcomes Usable & Transparent

Mapping Learning:

A Toolkit of Resources

http://www.learningoutcomesassessment.org
/documents/Mapping%20Learning.pdf

=< | 558 | %eg | Bzt | ic | :
Outcome 1 Outcome 2 Outcome 3 gs § § ég ] Eg % § g § i § H é £ §§
Course 1 X X 2 - 98 ] 3¢ i |20 1
Content
Course 2 X
1510 1: Disciplinary knowledge Mastery /
Course 3 X X ave tmodels and thearagy | Imtroduced Aeinforced hoiorced | Ruinforeed | Relnforced | o]
Figure 1: A basic curriculum map 510 2: Disiptinary methods Introduced Retntorced Reintoreed Mastery /
ppl Introduced Reinforced Reinforced Reinforced M‘:‘:::
(Critical Thiriking.
'SLO a: Analysis and use of - = Mastery |
Outcome 1 | Outcome | Outcome 3 evidence Feivdeend il Wi R
|SLO 5: Evaluation, selection, Mastary /
2 land use of sources of Introduced Reinforced Reinforced Reinforced Assessed
linformation
Course 1 I D {conmnicston
Course 2 D 1 :ium i Introduced | Reinforced Reinforced Reinforced Wetary/
Course 3 M D M :‘I'h“ Oral communication Introduced | Reinforced Reinforced | M3/
- - - " " (Integrity / Val
Figure 3: Curriculum map showing scaffolding of learning :ion::::dplﬁvnﬂd il s | et Wy 7
Mastery /.
. : Academit rity roduced inforced inforced forced Reinforeed
(1) for introduced, (D) for developed, and (M) for mastered i s ot e scuieiatl B Asssied
Center for University Teaching, Learning, and Assessment Sample Curriculum Map (Level of Skill)
i 2 a0

prior Courses  Other courses Possible Possible  Elements
learning  that thatsupportand ~ elements that  and other certifications  career identified by
thatis address  reinforce specific  support experiences that connectedto  paths. learners as
acceptedin specific  outeomes specific reinforce the outcomes  relatedto  supporting
relationto  outcomes. outcomes specific themap  learning
specific outcomes outcomes:

cutcomes

VISUALIZE PATHWAYS THROUGH

PROGRAMS AND DEGREES

AN EXAMPLE FROM MY OWN COLLEGE
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THE COLLEGE OF HUMANITIES AND SOCIAL SCIENCES

PREPARING FOR DEGREES, CAREERS, AND LIVES

Pathways Through General Education

E S

ARTS & LITERATURE CULTURE & SOCIETY

When students come to college, they face a dizzying array of choices. Which course should | take?
What should | major in? How do the gen ed courses fit into what I'm supposed to do?

MAJORS IN:

Amarican Studies, Liberal Arts,

fu \DEAS J:hll;wrhélidg‘:g?rz'
CORE COURSES: s
, JRSE \ITER TURE English, Languages
USU 1320
PamiE \ — A Asian Studies, American

Studies, Anthropology,
Languages, Histary, Sociology,
Global Communication,
Communication Studies,
Journalism, Roligious Studies;
Social Work, Interational

) Pﬁ Studios
—_— Military Sciance, Political
Scionce, Law and Constitutional
Studies, Journafism,

Communication Studies,
International Studies, History

USU 1340
Sacial Sciences

Math 1050 or STAT 1040

ENGL 1010 + ENGL 2010
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ADDITIONAL RESOURCES

SUBSCRIBE TO FREE NEWSLETTERS FOCUSED ON
TEACHING AND LEARNING

SEARCH TERMS:
“NILOA newsletter”
“daily Lumina news”

“AACU weekly liberal education news”

ADDITIONAL RESOURCES

RECOGNIZE ACADEMIC DISCIPLINARY SOCIETIES AS
VALUABLE RESOURCES

AMERICAN HISTORICAL .
— ASSOCIATION — #AMS Marizmmica

.
% SSWR
Al - COMMUNICATION
Sociely for Social Work and Research ASSOCIATION

S ACS MLA
PhYS| CS W Chemistry for Life®




ADDITIONAL RESOURCES

LEARNING OUTCOMES WRITTEN BY FACULTY
COLLEAGUES IN THE E.U. AND OTHER REGIONS:

http://tuningacademy.org/subject-areas/?lang=en

Subject Areas
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INSTITUTIONAL PROJECTS TO CONSIDER

NILOA, Excellence in Assessment
http://www.learningoutcomesassessment.org/eiadesignat
ion.html

Recoghnizes institutions for their efforts
in intentional integration of campus-
level learning outcomes assessment. The
focus rests on campus processes and
uses of assessment outcomes, rather
than on student performance or

li: The EIA desi

ion p| is directly and

intentionally built from NILOA's
Transparency Framework, |

in Assessment

INSTITUTIONAL PROJECTS TO CONSIDER

AAC&U: VALUE Institute
https://www.aacu.org/VALUEInstitute

The VALUE Institute enables any higher
education institution, department, program,
state, consortium or provider to utilize the
VALUE rubrics approach to assessment by
collecting and uploadii les of |
work to a digital repository and have the work
scored by certified VALUE Institute faculty and
other educator scorers for external validation
of institutional learning assessment.

NSTITUTE

e ALLE

FACULTY’S MULT. ROLES DEMYSTIFY GEN ED

INCLUSIVE “EDUCATORS” CLARIFY INCENTIVES

VALUE RUBRICS EXTRA/CO-CURRIC ASSESS

TALK W/ GRADUATES’
EMPLOYERS

ACTIVE LEARNING OUTCOMES

bQP ASSIGNM’T WORKSHOP

STUDENTS’ NARRATIVE INTER-RATER RELIABILITY

CURRICULAR MAPPING VISUALIZE PATHWAYS

ADDITIONAL RESOURCES PROJECTS TO CONSIDER




